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ABSTRACT
The adult educators must acquire formal and substantive qualifications and develop skills that
contribute to achieving the best learning outcomes. This paper dealt with the role of the adults’
educator in teacher training programs.The role of the teacher training programs is to enhance an
educational relationship, based on equity, between the teacher and the learner, with respect to the
learners' needs and treatment as mature personalities with independent expertise. This research
intended to investigate whether adult education methods are applied in teacher training programs
and to describe the profile of the adult educator. The paper used the qualitative method. The major
research results highlighted teachers believe that the adult educator plays a paramount role in their
training and they insist that he must have good knowledge of adult education, experience as a trainer,
and respect for his learners, empathy, and tolerance and he must also understand the special features
of the adult learners.
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Highlights of this paper
•
•

The profile of adult educator.
Τhe role of participatory climate in teachers' professional development.

•

The importance of active participation and respect in adult education.

1. INTRODUCTION
The specific features and characteristics of adult learners demonstrate a different approach to learning and
acquisition of knowledge (Rogers, 1992) than that adopted in students. These specific features indicate methods and
techniques that activate the participation of learners, enhance the emotional relationship of all parts of the
educational process, promote interaction, communication and shape the appropriate learning environment (Imel &
Tisdell, 1996). The category of adult learners also includes teachers, who, however, are a special professional group
whose characteristics and special experiences presuppose another attitude of the adult educator and therefore
another educational relationship, in which learners are treated as mature personalities with autonomous experience,
knowledge and behavior. To ensure this educational relationship, an important role is played by the personality of
the educator, who must secure an equal relationship among all the partners involved in learning, and have
qualifications and skills that are in line with the requirements of his profession.

2. QUALIFICATIONS AND SKILLS OF THE ADULT EDUCATOR
The ongoing and increasing needs and changes that take place in all kinds of learning processes lead the adult
educator to take on new roles, the multiplicity of which requires the acquisition of qualifications and the cultivation
of a range of skills.In this regard, he must acquire formal and substantive qualifications and develop skills that
contribute to achieving the best learning outcomes.
Jarvis (2004) argues that the adult educator must know the field of Adult Education, have skills to encourage
the learners' freedom of thought and expression, accept their ideas, coordinate groups and complex activities
effectively and understand learning conditions, motivations and characteristics of adults. Rogers and Freiberg
(1994) and Rogers (1992) also argue that the adult educator should have the skills to create a positive and enjoyable
atmosphere in the group of learners, to clarify in advance his intentions, to be a member of the group but at the
same time outside of it, to offer learners "cognitive resources" (access to libraries, articles, books, educational
materials, examples, etc.), to share thoughts and feelings with learners, to avoid imposing his views because of his
"Authority", and to ensure the communication between learner and trainer. Furthermore, Corben and Thomson
(2001) report that the adult educator should have the ability to be student-centered, strengthen the confidence of
learners, have pedagogical training and knowledge of modern teaching techniques and believe in the value of
education and training. The adult educator should be able to coordinate the learning process, to connect the
educational environment with the workplace and the interests of the learners, to form an effective, flexible and
structured learning environment, to apply reliable assessment procedures, to analyze issues innovatively and
critically, to support learners effectively, to have up-to-date knowledge of his scientific field, to be original and
innovative, to integrate into the educational process original educational techniques, to design together with the
team the various sub-topics that compose a program, to encourage the critical attitude of the trainees in his own
practices, knowledge and methods, to support and strengthen the communication and the contact with the external
shareholders. According to Jarvis (2004) the multilevel role of the adult educator requires knowledge of the
educational process, appropriate mentality and attitude, as well as educational and personal skills so that he can
understand, communicate, coordinate, organize, mediate and support all phases of the learners' learning process.
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3. TEACHERS AND TRAINING PROGRAMS
Nowadays the professional development of teachers is required due to the constant changes in the environment
of the learning society. This situation forms a new role for the teacher, who should constantly update his knowledge
(Cochran-Smith & Lytle, 2001; Lieberman, 1994) with the ultimate goal of changing students and at the same time
making them independent. In addition, Dudzinski, Roszmann-Millican, and Sbank (2000) and Ganser (2000) argue
that teacher training programs are effective when linked to the needs and daily activities of teachers and students,
and Darling-Hammond (1988); Grace (1999) and Clement and Vandenberghe (2000) opine that the interaction
among all parties involved in a training action makes it more effective.
Additionally, it should be noted that teachers, as a professional team, have experiences that make difficult to
integrate the new knowledge into the pre-existing one. Rogers (1992) refers to this as "ab-learning" process, which
requires a transformation, namely a critical consideration of pre-existing knowledge in order to teachers reconsider
their views, be free from distorted assumptions and become "cooperative learners" (Mezirow, 1997). The role of the
teacher trainer is catalytic in this process, as he forms those conditions that allow teachers to be more open, to
process their knowledge and experience by interacting and communicating with the team and finally to facilitate the
transformation process, issue of Adult Education (Mezirow, 1997). Also, according to Rogers (1992) the grade of
participation of learners in a training program is influenced by the characteristics of the learner's personality, his
culture, the phase in which his life is, his age and other personal parameters, features that are also found in teachers.

4. RESEARCH DESIGN AND RESEARCH QUESTIONS
The purpose of this study was to explore the role that the teacher educator plays in shaping a participatory
climate in teacher education programs, which brought about the following research question: What are the
characteristics of the trainer in shaping a participatory climate in a teacher training program?
The research question and the literature review led to the adoption of the qualitative method, as a method of
approaching research, because it is appropriate in cases of problems, which must be investigated to ensure deep
understanding (Creswell, 2008). The research involved six (6) Primary Education teachers, of different specialities,
who had participated in different typologies of training activities and could contribute to the understanding of the
central phenomenon of research.
Because the phenomenon in question was complex and complicated, the method of triangulation was chosen.
The use of more than one data collection method (triangulation) enhanced the validity of the findings were the
results derived from a co-examination of findings (Cohen, Manion, & Morrison, 1994). The research instruments
with which this research was carried out were interviews and the researcher’s diary. An Interview Guide (interview
protocol) was built based on the theoretical framework of the research and it included questions related to the
research question. More specifically, the interview questions in which the research question was specialized were:
1. What role does the trainer play in shaping the participatory climate in the adult education program (one or more)
in which you have participated?
2. What does the educator need to do to create a participatory climate in an adult education program?
3. In your opinion, what characteristics of the personality and experience of the educator depend on the
configuration of the participatory climate in the adult education programs? Give a brief description of the "ideal"
trainer.
4. From what you mentioned, which characteristic (qualification, element, etc) of the educator do you consider as
the most important for the configuration of a participatory climate in the adult education programs? Why?
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The data were categorized into thematic categories to give meaning to parts of the interviews and the observation
diary and to convert the contents of the interviews and the diary into summary findings, which were then
commented on and interpreted in qualitative terms. Α qualitative content analysis was used as a method of analysis
(Creswell, 2008).

5. RESULTS AND DISCUSSION
The results of the research revealed the catalytic role that the teacher trainer plays and the importance of his
skills in shaping a participatory climate.
Initially, some participants in the research reported the role of coordinator, facilitator and animator to the
trainer. However, because the above roles were not highlighted by all participants, they were not mentioned
extensively and did not develop in-depth, it was not possible to draw sufficient conclusions about these roles.
Respondent Α: "The trainer is the captain. He has the main role; he will be able to take the team one step further than the
expectations of the team itself."
Respondent Β: "It plays a key role; it is the one who coordinates, the one who guides us."
Then, the value of the active involvement of the trainees and the use of active teaching techniques by the
trainer was pointed out by all participants.
Respondent C: "… To exchange views on issues that concern us and we face in our classroom… in this way, the training
and the seminar become more functional and experiential because through these experiential actions we learn better. When e.g.
we are the teachers of the first grade of the primary school and we do working in groups, role plays or exercises that concern our
class, we will be given more time to share opinions and concerns on issues that concern us.”
These observations are reinforced by the views of great theorists in the field of Adult Education such as Freire,
Kolb, Mezirow, Rhace, Noyé-Piveteau, Courau who declare that the adult learns when he acts and is involved.
Therefore, the importance of the active participation of the trainees in the adult education programs is of great
importance.
The participants also mentioned the adult educator must take into account the experiences of the trainees,
respect and accept the different views.
Respondent Β: "To take into account the questions and experiences of teachers and not to go beyond them ... The
experiences of colleagues in the same speciality also helped a lot."
Respondent D: "To ensure that there is a climate of courtesy and acceptance… because each trainee has his own character,
his own way of expression and many times can escape the climate."
These answers were also in line with the theoretical framework of Adult Education. As argued by Fraser,
Freire, Macedo, McKinnon, and Stokes (1997); Mezirow (1981) and Jarvis, Holford, and Griffin (2003) the
integration of pre-existing experiences in the learning process and the trigger for thinking on them enhance the
personal development, professional development and self-knowledge of the trainees but also the collaborative spirit,
which, according to Freire (2018) are the "background" for all learning principles to work. Similarly, Rogers. and
Freiberg (1994) and Rogers (1992) believe that the educator should share their thoughts and feelings with the
learners, integrate their experiences into the learning process and enhance communication among the learner and
the trainer.
In addition, all respondents stated that the most important qualifications of the trainer's personality are the
knowledge of his subject and the knowledge of the field of Adult Education.
Respondent E: “To know his subject well and to show that he is safe about it."
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Respondent D: "…But to know how to work with adults and to know how to manage them, because adults also have their
own problems, the personal ones, which they can carry during the training."
Respondent B: "Must definitely have experience in adult education."
In this term, the adult educator must have up-to-date knowledge of his scientific field. Corben and Thomson
(2001) indicate the adult educator should have pedagogical training and knowledge of modern teaching techniques,
and Jarvis (2004) argues that the adult educator must know the field of Adult Education. Similarly, some of the
participants in the research referred as characteristic of the adult educator the experience of the trainer himself as a
trainee.
Respectively, according to Gow and Kember (1993) and Jarvis (2004) the adult educator must have been
properly trained himself in matters relating to adult education in order to understand the reasons why group
education is used in adult education because otherwise it is faced with a number of problems in the field of
communication. In addition, the other characteristics of the adult educator, which were also mentioned by the
participants in the research, include respect for the trainees, active listening, empathy and parity in the group
without considering themselves an authority, findings that are reinforced in the literature by many of its
researchers.
Respondent F: "Mainly because of the feeling he gives to others that he treats them with respect. He does not let them feel
any threat from him; which he knows wisely and which they must adopt."
Knowles (1989) also concludes that the educator enhances the self-esteem of adults, treats them with respect,
boost freedom of expression and creates a friendly atmosphere, and Freire (2018) speaks of "mutual respect".
Similarly, the trainer in Rogers (2007) is possessed by empathy, interest in his learners and creates in his team an
atmosphere of mutual trust and intimacy. Heimlich and Norland (1994); Cranton and Carusetta (2004) and
Brookfield (1986) point out that the trainer must renounce the characteristic of authority.
Respondent E: "To win over his audience, his trainees and lead them to new knowledge; convincing them that he is have
and to new knowledge themselves. "
Finally, the research showed that the most important qualifications of the adult educator that promote
participation are the use of active teaching techniques, the active participation of the trainees, the provision of
sufficient time to the trainees, the respect of the different points of view, the adoption of dialogue, the understanding
of particularities of adults, characteristics which exist in the broader field of Adult Education. According to Rogers
(1992); Noyé and Piveteau (1999) and Courau (2000) the adoption of active teaching techniques makes trainees
participants in the learning process and responsible for their development and affects the social goals of education.
Enhancement of active participation is a key principle in the field of Adult Education and contributes to the
formation of a climate of trust, cooperation and exchange and respect for the different point of view and as argued
by Courau (2000) promotes the formation of a friendly climate.
Respondent F: "If the trainer does not exude and does not show respect, then he will not be respected by the team nor will
he respect the team. So no relationship of interaction, mutual aid, teamwork will develop because team means team spirit. If
there is no team spirit, there will be no team atmosphere, so learning is not encouraged."
Referring to dialogue, which is a cornerstone in creating a participatory climate, Fraser et al. (1997) emphasizes
that the adult educator is not considered the holder of the truth, who transmits knowledge vertically to the learners
(banking perception of education) but the one who triggers discussion, adopts dialogue and promotes cooperation.
Similarly, Mezirow (1997) argues that the adult educator should take a stand in favor of the change, to promote
rational dialogue and participation, to avoid dogmatism, and to create "protective learning environments" in which
the necessary "conditions of social democracy" are strengthened.
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6. CONCLUSIONS
Concluding the presentation of the research, the following conclusions can be drawn about the role of the adult
educator as a teacher educator.
•

The instructor plays a catalytic role in creating a participatory climate and elements of coordinator,
facilitator and animator of the learning process are attributed to him.

•

The adult educator should actively involve the trainees, apply active teaching techniques, take into account
the experiences of the trainees and respect and accept the other point of view to contribute to the formation
of a participatory climate.

•

The characteristics of the adult educator on which the creation of a participatory climate depends include:
the knowledge of his subject, the knowledge of the field of Adult Education, the experience of the trainer
himself as a trainee, the respect of the trainees, the adoption of techniques of active listening and empathy,
the enhancement of an equal relationship with the trainees.

•

The most important characteristic of the adult educator for the formation of a participatory climate is the
use of active educational techniques, the promotion of the active participation of the trainees, the provision
of sufficient time to them so as to promote dialogue and understand the specific future of adult learners.

7. IMPLICATIONS AND LIMITATIONS
In this research, the coordinating, facilitating and animating role of the adult educator was not sufficiently
referred, which allows the future researcher to continue the research by focusing on the investigation of the above
roles, as well as the additional formal and substantive qualifications and skills that would enable the adult educator
to respond as successfully as possible to their diverse role.
It should also be noted that, like any research, this study has its limitations.First of all, this was a small-scale
study and the qualitative analysis was based on the views of the surveyed teachers in a specific area, which does not
allow the generalization of the results to all teachers. It was concluded, therefore, that in no case is the universal
character of the findings supported, but we intend to highlight essential aspects of the educational process and of
the educational work that take place in the teacher training programs.
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